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SMSD is the third largest district in Kansas

providing an education to approximately
26,000 students

46 schools — 33 elementary level
First ring suburb

Formally started our efforts with MTSS in 2005



 Elementary Buildings

— Addressed infrastructure and implementation
for academic system.

— Added infrastructure for behavior system and
iImplemented Tier I.

— District focused remaining training from an
Integrated standpoint.



SMSD Strategic Plan for Student Success

Core Beliefs:

eEvery student learns and
continually achieves to high and
challenging standards.

[ _ The educational
eEducation includes both social i /
Qd academic competencies.> community will
eThe teacher is the most relentlessly
iImportant influence on student empower each
achievement.
- - student to succeed
eEveryone has an individual,
collaborative, and collective through an
responsibility for each student. intentional multi-
eEveryone in the educational :
community continually reflects tiered SyStem of

and learns in an empowering Support
culture.

Mission Statement:

eChange is inevitable and
necessary; our response is
intentional.
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Presentation Notes
Dr. Posny references that it starts with dialogue – our district has developed a set of core beliefs and a mission statement that direct our efforts.

Big Picture Items are:
Each student
Academic and behavior
Shared responsibility
Importance of the teacher
Embracing of change


.

Why Integrate Behavior and Academic

MTSS?

Both are critical for school success

Share critical feature of data-based decision
making

Both utilize three tiered prevention model

Both incorporate a team approach at school
level, grade level, and individual level

Models of integrated behavior and reading
supports produce larger gains in literacy
skills than the reading-only model

(Stewart, Benner, Martella, & Marchand-
Martella, 2007)
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Presentation Notes
Effective programs do require an upfront investment of time and energy, but over time, they more than “pay for themselves” in terms of teaching time won back.

Relationship Between Behavior and Reading*
If greater than 55% of major discipline referrals come from classroom, the probability of scoring below 75% proficiency on Reading MEAP is .78
If less than 55% of major discipline referrals come from classroom, the probability of scoring above 75% proficiency on Reading MEAP is .75
*Based on 29 elementary schools
Stewart, R. M., Benner, G. J., Martella, R. C., and Marchand-Martella, N. E. (2007). Three-tier models or reading and behavior: A research review. Journal of Positive Interventions, 9, 239-252. 

Abstract: The purpose of this study was to analyze the research literature on three-tier models of reading and behavior and to provide a descriptive analysis and meta-analytic review of these models. An in-depth review of 17 aMTSScles was conducted on the similarities and differences between and among three-tier models of reading (n = 5), models of behavior (n = 7), and integrated models (combining reading and behavior; n = 5). Descriptive analyses were conducted across three areas: student populations, intervention level, and setting. Finally, a meta-analytic review was completed of 11 of the 17 investigations. Scientific evidence shows that one or more levels of these three-tier models leads to improved reading or behavior performance; however, there is a paucity of research detailing the integration of three-tier reading and behavior models. Limitations and directions for future research are discussed.



Children who fall behind academically will
be more likely to find academic work
aversive and also find escape-maintained
problem behaviors reinforcing

(Mclntosh, 2008; Mclintosh, Sadler, & Brown, 2010)
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McIntosh, K. (2008) Further analyses of relations between reading skills and problem behaviour. DIBELS Summit.

Many students struggle academically and exhibit problem behaviors.
Some students will misbehave because they “won’t do it,”
Others will misbehavior because they try and “can’t do it.” 



High quality academic instruction (e.g.,
content matched to student success level,
frequent opportunity to respond, frequent
feedback) by itself can reduce problem
behavior

(Filter & Horner, 2009; Preciado, Horner, Scott, & Baker,
2009, Sanford, 2006)
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Sanford (2006) 
Explicit instruction
Frequent opportunities to respond
Appropriate placement (95% correct in text)
Preciado, Horner, Baker (2009)
Teaching decoding skills
Review/Preview of grade level story
Review 2-3 key vocabulary words in the story
Review directions and help student complete the next day’s reading independent task
Teach student how to ask for a break from task
Teach student how to ask for peer or adult assistance to complete a reading task



Implementation of schoolwide positive
behavior support leads to increased
academic engaged time and enhanced
academic outcomes

(Algozzine & Algozzine, 2007; Horner et al., 2009, Lassen,
Steele, & Sailor, 2006)
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e Serves as the over-arching
management group for facilitating and
evaluating implementation in a building.

e Primary roles include evaluating school
achievement and behavior data to
identify needed changes in existing
tools, training, and support, especially
around fidelity of implementation.



Growing an Integrated System

Building Leadership Team includes leaders
from academic and behavioral teams that
meet monthly.

Members of the BLT lead school-wide
committees.

All staff are on a committee:
— Data committee

— Details committee

— Engagement committee

Creation and use of integrated tools

Work to
0 it right!

Work to
do it

etter!



Reading Support
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VISIBLE LEARNING

A SYNTHESIS OF OVER 800 META-ANALYSES
RELATINGTO ACHIEVEMENT

“Reveals teaching’s Holy Grail"
TheTimes Educational Supplement

John Hattie




ZONE OF : ZONE OF
DESIP".0 DES”.cD
EF” CTS ' F* FECTS

REVERSE

Feedback .75 Teacher-Student
Relationships .72

ZONE OF b ZONE OF
DESIP”0 DESIF_0
EF” CTS X EX _£CTS

REVERSE REVERSE

Classroom Management Teacher Clarity .75
.52



ZONE OF 7 ZONE OF

DES e ] DESIRED
il EFFECTS

ZONE OF
DESIF .0
EF. £CTS

REVERSE REVERSE

Spaced vs. Reciprocal Teaching
Massed Practice .71 .74



 District protocol includes evidence-based:

— Core materials/programs.
« \Wonders reading series
e Envision math

e Second Step social emotional learning

— Intervention programs

e Reading: KPALS, PALS, EIR, Read Naturally,
Passport, Corrective Reading, REWARDS

 Math: Math PALS
e Social Skills: Check in-Check out



Growing an Integrated System

. n n u - .
Maximizing Instructional Time B

It right!

 Ensuring Academic Engagement

 Integrated curriculum/instructional
opportunities

Work to
do it
tter!




Maximizing Instructional Time

 PBIS Classroom
— Routines, acknowledgments

expl icit

ANITA L. ARCHER
CHARLES A. HUGHES

— Delayed major — no sending to office (OP)



e Anita Archer

e “Kevin Feldman’s Law”

expl 1C1t

nstruction

ANITA L. ARCHER
CHARLES A. HUGHES




Active Teaching

Active Learning



http://www.youtube.com/watch?feature=player_detailpage&v=aaweXw03kQI
http://www.youtube.com/watch?feature=player_detailpage&v=aaweXw03kQI

Intentional Planning for Core

e Our focus on Tier | for all
Work to
students has changed some 0 it right!
historical practices.

 Including students with
disabllities In core does not Work to
mean being present — do it

: : : etter!
expectation is for meaningful
participation.




Integrated Curriculum/Instructional
Opportunities

— Looked for alignment between KCCR
standards and Second Step Scope and
Seguence

— Annual Calendar of Implementation assigns
Second Step lessons to aligned subjects

« Communications: Empathy, Communication and
Bullying Prevention

« Social Worker/Counselor: Emotion Management &
Problem Solving

e Science: Substance Abuse Prevention



Integrated Curriculum/Instructional
Opportunities

Second Step

Sample Lessan for Communications

Lesson 5: Responding to Bullying Part 1

Alignment with KCCR
Speaking and Listening

€cented in diverse media and formats and

Lesson Cutline:

Preview the DVD, Lesson 5 segment with handout SA.
Ask students to Analyze the purpose of ings
ewaiugte the motives behind its presentd dents should verbally or inwriting
analyze the situation described in the video € ating the feelings of the individuals involved.
Discuss the purpose of the video in reference to its message, targeted audience, and motives
behind the presentation.

3. Share the definition of bullying. Pick the important words within the definition and clarify their
meaning. Example: harm, harass, intimidate.. L.B.4 Determine or clarify the meaning of unknown
and muitiple-meaning words or phrases...

4. Evaluate whether the events in Emily's story were fair. Collaborate with peers to generate one

assertive statement Emily could use with her friends who are excluding her. Brainstorm two AI - t - t h KC C R
positive gualities she should look for ina group of friends. SL. B.1 Engage effectivelyin a range I g n m e n WI
of collaborative discussions with diverse partners » = -

eading Literature

5. Predict what might happen if circumstances of Emily’'s story were different.
Analyze the feelings you might have when telling a friend to stop bullying.
Readthe informational article from the National Health Services welsite Itled, My Doughter
was Buliied. ™ Students should analyze the cga e article by identifying what the
text states explicitiy about bullying behawors. Rl B.2 Ask)tudents for a written response
comparing the article written from the pare PEctive to that of the video illustrating the

student's perspective. Utilize a Venn Diggram as a whole-class brajpelorming AI' = h KCCR
gt Alignment wit

students understand how to compare and contrast multiple sourcag evidence

Jfrom informational text to support analysis, reflection, and research. Wr i ti n g

Homework: Reflect on the content of both the bullying video and article, what guestions do you have
about bullying?



Integrated Curriculum/Instructional
Opportunities

Wonders and Second Step
Ancillary lessons address the following KCCR benchmarks:

. ELA-Literacy RL 2.2 or 3.2 (3.2 listed here)
. Recount stories, including fables, folktales, and myths from diverse cultures; determine the central mess'&gle., lesson, or moral and explain

how it is conveyed through key details in the text. ignme nt with KCCR
. ELA-Literacy RL 3.5 . . .
J explain hoy their actions cc§tﬁ%§9c!(tr!psgquggg LISten I ng

. Describe characters in a story (e.g., their traits, motivations, or feelings) a
events
. ELA-Literacy RL 3.9
. Compare and contrast the themes, settings, and plots of stories written by the same author about the same or similar characters (e.g., in

books from a series)

Alignment with KCCR

» For2grade: Reading Literature

. Students will have read “Help! A Story of Friendship” by YWONDERS anthology.

. Teacher-led discussion questions:

. : How is what Mouse’s friends did in “Help” similar to what Jack and Jill's friends did in “Ogre”?

. . How is what Snake did similar to what the Ogre and Witch did? How is it similar to what Carter and Marissa did?

. : How is what Mouse did similar to what Jack and Jill did? To what Zach and Lilly did?

. . What lesson did Mouse learn in “Help!” What lesson did Zach gaetiftydearn from Gran in “Ogre”?

. Students can create a Shutterfold “Foldable” with Mouse on one sid :w he other. They can list similarities and differences

between the characters inside.

Alignment with
KCCR Writing



Reading Support
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Early identification and response.
Intervention matched to need/function.

Progress monitoring frequency matches level
of concern.

Data are reviewed and decision rules applied
to keep or change the intervention.



Growing an Integrated System:
Early Identification and Response

o Strengthening our data sort

Process.
Work to
— Talking student behavior/emotional needs do it right!

when selecting interventions V
* Review frequency of
acknowledgements for incoming .
, . ork to
ODR'" s by principal. b

better!
 Combining data sources as they V
become available.




Growing an Integrated System:
Intervention Matched to Needs

Wonders KPALS | PALS | REWARDS | Passport Read EIR
Intervention Naturally
Adult X X X X X
attention
Peer X X X
attention




Growing an Integrated System
Data Decision Rules Applied

* Progress formally reviewed no
less frequently than every 6 .
weeks. do it right!

— Students receiving behavioral
support may be reviewed by building
team and flagged for discussion Work to

OR do it

— Academic and behavioral data fater
reviewed together at meeting




Reading Support
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ADAPTED FROM PASCO
District facilitates discussions among schools on curriculum standards preschool through12th grade.
Systematic process for monitoring, evaluating, reviewing curriculum.



Maturing our Data-Review Process i)

Behavior Interrelated Academic
Problems Behavior and Problems

Academic

Problems

Nonrelated Behavior
and Academic Problems wescn ol

Ediication
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Integrated Function: 1)Team Approach, 2) Universal Screening, 3) Evidence-Based Practices, 4) Progress Monitoring, 5) Data-Based Decisions

Example:
Behavior Problems- student pushes another to get favorite swing on playground

Academic Problems- student has difficulty with long division

Interrelated Behavior and Academic- student engages in inappropriate language to escape reading task and is reading below grade level

Non related Behavior and Academic Problem- student engages in bullying to get attention from peers, also student has difficulty reading




Growing an Integrated System

* Problem-Solving Routines

e Data Analysis Safety Nets

Work to

O it




.

Tools Help Facllitate the Process
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Table tent that is used to facilitated grade level data reviews and progress monitoring reviews


0

Referrals by Time

First Grade
Third Quarter

T T T T T T T T T T T T T T T T T T T T T T - I rr

eries



Integrated Grade-Level Data Review

Question: What is our current status of office referrals by

time?
? - ' |
AD:oo-\I:30 | 12:15-1:30 | _§:00-B:1F |
| Time Tame Tirme |
| |
Fall : T, T "__i
Wi . { [
inter | 2,""" | dt | 3 |
Spring

Provide a Summary of Data by Time:

»  The most frequent ime(s) for referrals are |0:348 and VH LY
= Compared to the previous month{s), this represents a
inereas trend for time.
= Are there other imes that warrant analysis? X
eading (ore nu.l-rP roblew &hal ysis
Reflection for La'aer Analysis:

= Be thinking about why the referrals are happening at these
times.. activities_ transitions. .. cvu‘!na:m:n‘l"



 From January to March, we had 24
Incidence of disruptive behavior
occurring In the classroom between the
times of 10:00-11:30 — during core
reading time. This involved 8 students.
Motivation of the behaviors were
marked as task avoidance or obtaining
attention.




15t Grade Response Plan

Setting Event Antecedent Teaching Consequence

Strategies Strategies Behavior Strategies
Strategies

Review Plan out a Replacement Higher rate of
expectations scaffolded 5-day behaviors: acknowledgement
Check and plan for Wonders. Asking for help — esp. for
connect with Cue and and replacement
students reinforcement of implementing behaviors
“I’ ve been Second Step Skills strategy to keep Eagle Game?
iImpressed for Learning working while Earning peer
with ? Provide choices in waiting for help. academic game

response
strategies.

Visual prompts for
replacement
behaviors.

Pull in scaffolds
from EIR.

Reteaching
“Attentoscope”
behavior.

time




.

Possibilities of Behavior/Academic Concerns around !

function of problem

Behavior Interrelated Academic
Problems Behavior and Problems
Academic
Problems

Nonrelated Behavior
and Academic Problems wescn ol

Edication
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Integrated Function: 1)Team Approach, 2) Universal Screening, 3) Evidence-Based Practices, 4) Progress Monitoring, 5) Data-Based Decisions

Example:
Behavior Problems- student pushes another to get favorite swing on playground

Academic Problems- student has difficulty with long division

Interrelated Behavior and Academic- student engages in inappropriate language to escape reading task and is reading below grade level

Non related Behavior and Academic Problem- student engages in bullying to get attention from peers, also student has difficulty reading




Customizing Intervention

Phonemic Awareness
Hearing Sounds (Activity 2)
Day 1 _ _ 0 Day 5
Paired Ava and cdSay-it-move-it ma’ Settl ng
Alphabetic Princ Event
S S ! Letter-Sounds (Activiti St t . :
,,.re(,e,n. and = re},”e Have student higi ra eg 1€S art of review codable — Spice
i_e”, introduce “aj g
and “ay” Reinforce with Sounc
Dictation — from sa ite sentences about
word work words icture
Antecedent Teaching
Strategies Behavior
Decodable — . Strateg IES

Cake from EIR
.pell it-say it routine wi.

Vocab Focus — Passage Reading (Activitv CO N Seq uence

marvelous and .. -
Periodic use of “

magnificent St rateg |eS

extra practice

n and

Fluency and Com,

Story Sharing Routir.
Pretend-Read: Making prediction.




We’ ve Learned A Lot.....
We' re Optimistic....

We Have a Long Way to Go.....
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