What Matters Most:
Changing the Odds
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VHAT MATTERS MOST

Research & guidance that focuses on what makes the most difference for students

Develop data-driven,
“high-reliability” systems

Create high-performance
school cultures

Provide whole-
child student supports

Guarantee Ensure
challenging, curricular

engaging, & pathways
intentional to success
instruction



Presenter
Presentation Notes
Comparing high-performing systems—those that “change the odds” for their students—reveals a few key opportunity areas where improvements can result in dramatic gains for students. We think of these areas as high-leverage or high pay-off areas for school systems’ investment in effort and resources.
At the core of effective systems are high quality instruction and curricular pathways that set high expectations and provide rigorous learning experiences for every student, so that no matter what their aspiration, they will be prepared for success in college, the workplace, and life. 
Setting high expectations requires providing students with the “scaffolding” they need to succeed—a just-in-time, customized response to addresses their cognitive, psycho-social, and academic needs.
Research has demonstrated the importance of effective school environments, showing, for example, that school environments characterized as having high expectations for behavior and academics along with positive relationships among students and adults are even more positively correlated to student achievement than students’ socioeconomic status. Conversely, even the best laid plans for instruction, curriculum, and supports tend to fail in dysfunctional school environments. 
Finally, McREL research and that of others identifying the distinguishing characteristics of high-performing school systems worldwide has found that top-performers raise the quality and reduce the variance in the learning experiences provided to children. We see this as akin to “high-reliability” organizations, such as aircraft carriers, chemical plants, nuclear power stations, or air traffic control systems where any failure of the system can be disastrous, thus indicators and processes are put in place to avoid failure and respond quickly when it happens. We ask the question, what would school systems look like if they treated the failure of a single student with as much gravity as when a warning light comes on in a nuclear power plant?
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Balanced Leadership Frameworko

School-Level Leadership

Focus Magnitude

of of
Leadership Change

School-Level Leadership




Keys to high quality with low variance
11 influences on achievement

. Guaranteed & Viable Curriculum

. Challenging Goals & Effective Feedback
School | 3. Parent & Community Involvement

. Safe & Orderly Environment

. Collegiality & Professionalism

. Instructional Strategies

Teacher | 7. Classroom Management

. Classroom Curriculum Design

9. Home Environment

Student | 10. Learned Intelligence/Background Knowledge
11. Motivation



Presenter
Presentation Notes
McREL’s provides guidance for leaders as they determine the right work on which to focus improvement efforts. In our research and subsequent publication, ”What works in Schools”, we found that there are 11 factors that have an influence student achievement.  There are five at the school level, three at classroom level and three at the individual student level. 





http://dgl.microsoft.com/mgnsrv.dll?1,en,bl01063_
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The What Matters Most System Survey

Initial Overview Report of all 5 Components
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Quantitative V. Qualitative
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Meaning

Information

Knowledge

Show me the data! Context




Guarantee challenging, engaging, and
intentional instruction.

Ensure curricular pathways to success.
Provide whole-child student supports.
Create high-performance school cultures.
Develop data-driven, high-reliability systems.




ercular

The Touchstones

* Providing all students with
high-expectations curricula.

* Providing all students with
personalized learning
opportunities.



Presenter
Presentation Notes
Two things emerge from research on curriculum that may seem contradictory at first. On the one hand, holding high expectations—setting high, exacting standards for all kids—raises performance. On the other hand, individualizing and personalizing curriculum serves as an antidote to dropping out. 


® Provide whole-child
stude____nt supports

The Touchstones

* Providing real-time supports in
keeping with the ounce-of-
prevention principle.

* Addressing the deep causes of
student performance: home
environment, prior knowledge,
interest, and motivation.



Presenter
Presentation Notes
Simply raising the bar on kids isn’t going to guarantee their success. We have to provide them with “whole child student supports.” That the third key leverage point: providing “whole child student supports.”
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The Touchstones

* Raising the quality and reducing
the variability among
classrooms within the school.

e Creating a culture of high
expectations for academics and
behavior.



Presenter
Presentation Notes
Here are the touchstones.


The Touchstones

 Setting clear, “no excuses”
goals for teaching and
learning.

e Attending to the “core”
business of schooling: great
teachers and teaching.

* Developing a healthy
preoccupation with
failure, prevention,
and intervention.



Presenter
Presentation Notes
Here are the touchstones.
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Students possess the academic
vocabulary necessary for learning new
content.

A.) Do not have enough information to answer
B.) 1 At no level

C.)2

D.) 3

E.) 4 At a high level



R espond : :
School leadership establishes a

relentless focus on high quality
instruction in every classroom for
every student.

A.) Do not have enough information to answer
B.) 1 At no level

C.)2

D.) 3

E.) 4 At a high level


Presenter
Presentation Notes
Possess the vocabulary necessary to learn new content

----- Meeting Notes (9/6/12 15:09) -----
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The district systematically updates
curricula that are based on state and

national standards.

A.) Do not have enough information to answer.
B.) 1 At no level

C.)2

D.) 3

E.) 4 At a high level


Presenter
Presentation Notes
Relentless focus on quality instruction for every student
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The school provides immediate
interventions with ongoing supports

for struggling students.

A.) Do not have enough information to answer.
B.) 1 At no level

C.)2

D.) 3

E.) 4 At a high level


Presenter
Presentation Notes
District updates cucrricula based on standards
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The district curriculum uses standards
as a platform to personalize learning
for students.

A.) Do not have enough information to answer.
B.) 1 At no level

C.)2

D.) 3

E.) 4 At a high level


Presenter
Presentation Notes
School provides immediate interventions


Identifying what matters

PERCENTAGE OF ACHIEVEMENT VARIANCE

Source: Hattie, 1 (2003) Teachers Make a Difference p3 ACER



What factor has the greatest Impact
on Student Learning?




District, School, Teacher on
Reading Achievement

Average Average Average 0
Average Average Superior 10
Average Average Excellent
Superior Superior Average 7
Excellent Excellent Average 13




Average

District, School, Teacher on
Math Achievement

Average

Average

Average

Superior

Average

Superior

Superior

Average

Excellent

Excellent

Average




Visible Learning

John Hattie

A synthesis of
over 800 meta-
analyses relating
to achievement.




Barometers of Influence

d=0.15-0.4
Typical effects of
teachers on
d=0.0-0.15 students that can be
What students accomplished in a
could achieve year of teaching

without
schooling

Effects




Quality of Teaching

Fona of
dazired offacts

QUALITY OF TEAGHING o = .44

KEY
Standard error 0.060 {Medium)
Rank H5th
Number of meia-enalyses 5
Mumber of studios 141
Mumber of effects 195

Nuymber of people (0} na




Professional Development

“ A& Teacher
sy effects

KEY
g ; Standard error 0.034 (Low)
Ky Rank 19th
Nurniber of meta-analyses 5
i MNumber of studies o937
i MNumber of efiacts 1,884

FROFESSIONAL DEVELOPMENT o = 062

Number of people (1) 47,000




Relationships
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TEACHER-STUDENT RELATIONSHIPS o = 0.72

KEY
Standard error 0,011 (Lowh
Rank T1th
Number of meta-analyses 1
Number of studies 229
MNumbat of affects 1,450

MNurnber of pzople {1) 355,326

e R+ i




Formative Evaluation

PROVIDING FORMATIVE EVALUATION o = 0.80

KEY
Standard error 0.079 (Medium)
Hank 3rd
Mumber of meta-analyses 2
Number of studies 30
Number of effects 78

Mumber of people (1) 3,835




Effective Feedback

‘ Where am | going? How am | going? Where to next? ‘

Each question works at four levels

Task Level

How well are Process Level

the tasks ;
understood/ The main

erformed? process
P needed to

understand/
perform tasks

Self-regulation
level

Self-
monitoring,
directing, and
regulating of
actions

Self Level

Personal
evaluations
and affect
(usually
positive)
about the
learner

Based on: Hattie, J., & Timperey, H. (2007). The power of feedback. Review of Educational Research, 77(1), 81-112.



System of Evaluation

- ! 3

Professional
Leader evaluation growth guidance

Ongoing feedback | B b 'y, Ongoing feedback

Teacher
development

Leadership
development
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Presentation Notes
Purposes


I- Growth

Focused Orientated

A\

Transparent

\)

Improve

Standards- Quality,
based . Reduce

wriability ;

33

Validated




Influences on Student Learning

School

Guaranteed and Viable Curriculum
Challenging Goals and Effective Feedback
Parent and Community Involvement

Safe and Orderly Environment

Collegiality and Professionalism

ok wbhPE

o

Classroom

A g Instructional Strategies
Classroom Management

A A " 8. Classroom Curriculum Design

~

Student
9. Home Environment

f )'v. | 4 10. Learned Intelligence/Background Knowledge
hn J 11. Motivation
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